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ABSTRACT

The CORD colleges, Detroit Institute of Technology, Madonna College,
Marygrove College, Mercy College of Detroit, and Shaw College at Detroit, for
the year 1971-1972, were re-funded for the distinct purpose of carrying out the
following objective: To make possible future long-term cooperative arrangements
for educational improvement. The energies of the consortium have been directed,
therefore, toward a feasibility study concerned with the problem: "Can existing
resources of the CORD urban institutions be pooled and further developed to
provide a coordinated institute for re-educating the conventionally trained
teachers successfully and rapidly in multicultural dimensions?"

The specific objectives were to:

1. Design a plan for re-educating certified urban teachers in
multicultural dimensions, utilizing the resources of the
CORD colleges.

2. Obtaining the cooperation of key personnel in the surrounding
school districts, such as Detroit, Hamtramck, Highland Park,
Royal Oak, and Ferndale.

3. Design a credit and sharing plan by which personnel and
facilities of each of the CORD colleges would be pooled as
sources of the learning array.

4. Recruit certified teachers from the above school systems.

5. (Submit the entire plan to some funding body.)

The activities of the CORD Director and the CORD Representatives in the
pursuance of these objectives have been as follows:

1. Planning meetings for establishing procedures for conducting
the feasibility study.

2. Cooperation of the five 'colleges represented in a further
symposium entitled Multicultural Education Symposium (for
higher education faculty and invited observers) held at
Shaw College at Detroit.

3. Production and Distribution of a Personnel Questionnaire to
every faculty member of the five CORD colleges. (See Table I)

4. Production and compilation of a Facilities Check for each of
the same five colleges.

5. Compilation of all data thus accumulated into composite charts.

6. Production of a design for a complete Institute for Re-Educating
Certified Urban Teachers in Multicultural Ditensions.

Concomitant with the feasibility study mentioned above, the Director of
CORD, Sister Gilsery Best, received a small research contract entitled:
Validating Performance Models for Re-Educating Certified Urban Teachers in
Multicultural Dimensions. The Institute, as designed, has been based upon these
eight performance models, which are filed in the Appendix.
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INTRODUCTION

In the academic year 1967-1968, encouraged by Dr. Joseph Murnin,
Director of Educational Research, Region V, Mercy, Marygrove, and Madonna
Colleges of Metropolitan Detroit joined- forces, under the sponsorship of
Eastern Michigan University, in a cooperative effort to stimulate interest
in educational research and increase faculty competence to do research on
educational problems. This effort was financially supported by the United
States Office of Education under Project No. 7E- 172 -X, entitled:
"Consortium foilDevelopment of Research Potential in Education".

CORD hadCfor its specific purposes:

1. Obtaining greater university commitment to research
efforts as a basis for solving educational problems.

2. Making possible future long-term cooperative arrange-
rents for education improvement.

3. Introducing new ways of work for solving common
problems that may have a ripple-effect in terms
of involvement of additional developing institutions.

-
4. Publishing and disseminating information that results

from research studies that have relevance for the
developing institution.

Through its institutes, workshops, and personal contact with the
respective representatives in the production of proposals for funding,
objectives #1, 3, and 4 seem to have been accomplished.

With respect to #1, CORD has funded 84 research projects since the
fall of 1967. In each of the four subsequent years, the proposals sub-
mitted have been increasingly sophisticated and fund-worthy.

With respect to objective #3, CORD has grown from a three-college
research consortium to a five-college consortium: Marygrove College,
Mercy College of Detroit, Madonna College, Detroit Institute of Technology,
acid Shap#College at Detroit,
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With respect to objective #4: 1. Articles or brochures have been
published by -- Sister Mary Joela, Sister Caroline M. Gillen, Sister Mary
Celeste Schneider, Sister Gilmary Best, Jeff O'Den and Hal Blay, Edward G.
King (two published), and Sister Jean Mayer; 2. A number of faculty
persons have received awards and/or grants as a result of CORD work --
Sister M. 4ePaul Palaszek and Sister M. Elise Michelin, Dr. June Slobodian,
Sister Gilmary Best, Sister Avila McMahon, Sister Roaita Schiller, and
Sister Caroline M. Gillen; 3. Several faculty members have had their
dissertations for their doctoral degree funded in part by CORD and others
have built their doctoral dissertation on pilot projects funded by CORD --
Sister Mary Laubacher, Sister Caroline Mary Gillen, Sister Jannita Marie
Complo, Sister Francetta, Sister Mary Corina Christie, and Donald Walker.

The CORD colleges for the year) 1971-1972, were re-funded for the
distinct purpose of carrying out objective #2: "Making possible future
long-term cooperative arrangements for education improvement," based upon
a research symposium on urban problems of higher education, held on June 6,
1970, and upon the-research projects of 1970-1971 (most of which were
focused on urban problems of higher education). The energies of the
consortium have been directed, therefore, toward a feasibility study con-
cerned with the problem: "Can existing resources of the CORD urban institu-
tions be pooled and further developed to provide a coordinated institute for
re-educating the conventionally trained teachers successfully and rapidly in
multicultural dimensions?"

The specific objectives were to:

1. Design a plan for re-educating certified urban
teachers in multicultural dimensions, utilizing the
resources of the CORD colleges.

2. Obtaining the cooperation of key personnel in the
surrounding school districts, such as Detroit,
Hamtramck, Highland Park, Royal Oak, and Ferndale.

3. Design a credit and sharing plan by which personnel
and facilities of each of the CORD colleges would
be pooled as sources of the learning array.

4. Recruit certified teachers from the above school systems.

5. (Submit the entire plan to some funding body.)

The activities of the CORD Director and the CORD Representatives
in the pursuance of these objectives have been as follows:

1. Planning meetings for establishing procedures for
conducting the feasibility study.
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2. Cooperation of the five colleges represented in a
further symposium entitled Multicultural Education
Symposium (for higher education faculty and invited
observers) held at Shaw College at Detroit.

3. Production and distribution of a Personnel Questionnaire
to every faculty member of the five CORD colleges. (See
Table I)

4. Production and compilation of a Facilities Check for
each of the same five colleges.

5. Compilation of all data thus accumulated into composite
charts.

6. Production of a design :for a complete Institute for
Re-Educating Certified Urban Teachers in Multicultural
Dimensions;

Concomitant with the feasibility study mentioned above, the Director
of CORD, Sister Gilmary Best, received a small research contract entitled:
ALtuVaail'erformaceelforRe-EthgModcatiCertifiedUrbanTeacher

in Multicultural Dimensions. The Institute, as designed, has been based
upon these eight performance models, which are filed in the Appendix.



CONDUCTING THE FEASIBILITY STUDY

A series of planning meetings were held involving the five repre-
sentatives of the CORD colleges for determining the best mode for accom-
plishing the feasibility study. Sister Gilmary Best, Director of CORD,

shared with the other members the eight areas that had been identified as
strategic in the area of multicultural education. They are: Language

Aspects of Culture, Motivational Patterns Rooted in Culture, Culture
Impacted Learning Style, Time Orientation, Patterns of Family Relationships,
Cultural Sexual Aspects, Folkloria, Special Rites and Customs.

It was finally decided that two surveys were necessary:

1. A questionnaire, to be submitted to every academic
member of the five CORD colleges, surveying their
:ompetenciea and experiences with various cultures
in the eight areas listed above. (See Table I on

the following page.)

2. A facilities checklist to assay the books, media,
space, and equipment available in support of a
multicultural institute.

A total of 100 administrators and faculty members responded from the
five colleges, demonstrating competence and/or experience with thirteen
different cultural groups and in every facet of the eight areas defined.
These results were compiled for each college (See Tables II to VI) and a
final composite chart for all five institutes was produced. (See

Table VII)
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I FILMED FROM BEST AVAILABLE COPY

TABLE I

SURVEY FORM: PERSONNEL RESOURCES

Dear Faculty Member:

Will you please complete this questionnaire and return it to Sister Gilmary
Best's mailbox just as soon as possible. The information is needed in connection
with a feasibility study being conducted by CORD, as explained in the recent CORD

Newsletter which you received.

Name

College

Degrees, please check:

B. AO Major Minor

M.A. or M ed.

Doctorate

Other areas of competency

Special experiences with various cultures, please check i.e.: Black American

Mexican American Puerto Rican. American Indian East. Indian

Others, please list

Please check if you have any special knowledge, personal experience, or teaching
experience even faintly touching on any of the following categories:

I. Language Aspects of Culture

II. Motivational Patterns Rooted
in Culture

III. Culture-Impacted Learning Styles

IV. Patterns of Family Relationships in
cultures other than Anglo American

V. Polkloria of any culture

Would you please give a brief deeiption, on the reverse side, of any of the

special experiences, personkl or .;aching, which you have checked above.

VI. Time Orientation in some
other culture outside of
white middle class American

VII. Cultural-Sexual Aspects
VIII. Civic Orientation with

respect to culture

IX. Special Rites or Customs
rooted in culture

8
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TABLE II

PERSONNEL RESOURCES, DETROIT INSTITUTE OF TECHNOLOGY

Special Experiences
with various cultures:
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TABLE III

PERSONNEL RESOURCES, MADONNA COLLEGE

Special Experiences
with various cultures:
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PERSONNEL RESOURCES, MERCY COLLEGE OF DETROIT

Special Experiences
with various cultures:
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TABLE VI

PERSONNEL RESOURCES, SHAW COLLEGE
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Special Experiences with
various cultures:
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TABLE VII

PERSONNEL: COMPOSITE CONSORTIUM COLLEGES

Special Experiences with
various cultures:
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Black American 3 12 4 17 36

Mexican American 2 1 7 3 4 -17

Puerto Rican 1 2 8

American Indian 2 1 8

East Indian 2
ia Ame ca,

Oriental 1

Igurqvan 2 1p

Language Aspects of
Culture

.

.
.

Motivational Patterns
Rooted in Culture 2 13 6 14 35
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Lamina Styles 2 10 2 15 29 .

Patterns of Family
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Anolo American 2 2 13 6 14 37
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,

10 2 13 26
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1 1
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13 4 14 33
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.
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respect to Culture

1 8 3 13 25
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.,.

1 - - 2 1 9 1 10 23
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In assaying the facilities resources of the five colleges, a

similar plan vas followed: Print and non-print (media) were

surveyed, demonstrating a total of 3,469 books published from 1960

or later, dealing with ethnic groups and a total of 231 forms of

non-print software covering the same fields. Shay-five space

facilities fOr housing special facets of an institute were revealed

with 60 different types of projectors on hand. Printing ficilities

were available at all institutions and observational facilities at

four. (See Table VIII to XIII.)

The student populations were also assessed and wien the total

results were counted, it was noted that there are 1,849 students

of cultures other than White American in attendance at the five

cooperating institutions. (See Table XIII, p. 21.)
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TABLE VIII

Name of Institution__AWILAISiittittlLDWHULLW________-___-_---

Library Facilities:

Print -- 1. Books (approximate number of books from 1960 on No.2 024
dealing with ethnic groups, minority groups, in
fields of sociology, psychology, and education)

2. Periodicals (any periodical which may have
relevance, for example: U. S. O. E. American
Education, Social Education, etc.)

Non-Print -- (Any media dealing with any facet of multi-ethnic,
multicultural dimensions)

1. Filmstrips for Art
2. Slide sets -- Art only
3. 8 am or 16 nos films
4. Single- concept films

No. 60

No. 2
No. 1
No. 2
No. 0

Others No.
No.

Please Check
Space: Any rooms that have special features, such as screens

Multiple electric
outlets Lima_
opaque shades 2
open floor areas M9Pe

other

Recording tape + overhead projector (2) Please Check
Equipment I. VTR (Video Tape Recorder) 1 on order,

2. I6 mm projector X
3. 8 mm projector
4. single concept
S. microfilm readers and microfiche X
6. printing facilities -- thermofax X

Opaque .Projector (2) Mimeograph X
Tape Recorders (3) Hectograph
Record Players (2)

Special facilities for observation and intern work Please check
1. experimental pre-school and kindergarten
2. nursery schools
3. counselling offices
4. testing rooms

other

Approximate college ethnic population
1. Black American
-2. Spanish Speaking
3. American Indian
4. Rest Indira

other

16
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TABLE IX

Name of Institution Madonna Collets

Library Facilities:

Print -- 1. Books (approximate number of books from 1960 on No. 250
dealing with ethnic groups, minority groups, in 90% black
fields of sociology, psychology, literature, literature
history, and education)

2. Periodicals (any periodical which may have
relevance, for example: U.S.O.E. American
Education, Social Education, etc.)

Non-Print--(Any media dealing with any facet of multi-ethnic,
multicultural dimensions)

1. Filmstrips -sound sets
2. Slide sets
3. 8 mm or 16 mm films
4. Single-concept films

Record
Tapes

Others

Microfilm. microfiche

Space: Any rooms that have special features, such as screens
multiple electric 3 laboratories
outlets LanARALIOku
opaque shades(drapes) i1

No. 41

No. 16

No. --

No. 2

No.
/10. 3
No., 3
No. 7

Please Check
20

other new RVM.
cafeteria

Equipment 1. VTR (Video Tape Recorder) T.V. system
2. 16 um projector 4icft
3. 8 um projector.
4. single concept
,5. microfilm readers and microfiche 34
6. printing facilities -- thermofax AB Dick

mimeograph dry mount
hectograph copier

Special faCilities for observation and intern work
1. experimental pre-school and kindergarten
2. nursery cehools Pieria Nursery X
3. counselling offices
4. testing rotes X

other Psycho e4ucational center service X
R !drop remadiation Develossent Reading X

T.V. studio
Please Check

wIMEIN11

press

imENNEwilniIL111
Please Check

Approximate college ethnic population
1. Mack American
2. Spaniel' Speaking
3. American Indian
4. Rest /adieu

other MEP

17
20

'71-72 '70



Name of Institution

Library Facilities:

Print --

TABLE X

Marytrove Collet.

1. Books (approximate number of books from 1960
on dealing with ethnic groups, minority groups,
in fields of psychology, sociology, and
education)

Cultures -- Black American 567,

Orientals
Poverty
Latin Americans 5

American Indians
Puerto Ricans
Mexican Indians
Africans

2. Periodicals (any periodical which may have
relevance, for example: U.S.O.E. American
Education, Social Education, etc.

Non-Print - -(Any media dealing with any facet of multi-ethnic,
multicultural dimensions)
1. Filmstrips
2. Slide sets
3. 8 see or 16 mm films
4. Single-concept films
5. Tapes

other Records

Space: Any revue that have special features, such as
screens LL 201 opaque shades Lib. Audio
multiple electric open floor areas 3
outlets It 228 (10) Reading Clinic, Speech Clinic
Instructional Materials Center, Language Laboratory, Cafeteria

No., 745

8

No. 114

No, 82

MI

MI

MIMONIMILMO

Equipment 1. VTR (Video Tape Recorder)
2. 16 mm projector
3. 8 mm projector
4. single concept
5. microfilm readers
6. printing facilities thermofax

mimeograph
hectograph

Special facilities
1.

2.

3.

4.
other

Approximate college
1.
2.
3.
4.

others

for observation and intern work
experimental pre-school and kindergarten
nursery school
couisolling.offices
tatting rooms
Readima Room for "minority Croups"

ethnic populat ion
Black American
Spanish Speaking
Africa
Thailand
Judea, (3) Greece (3) Italy (2)

18
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TABLE X/

Name of Institution Mercy Co11eie of Detroit

Library Facilities:

Print -- 1. Books (approximate number of books from 1960 on No. 280
dealing with ethnic groups, minority groups, in
fields of sociology, psychology, and education)

2. Periodicals (any periodical which may have
reldvance, for example: U.S.O.E. American
Education, Social Education, etc.)

Non-Print (Any media dealing with any facet of multi-ethnic,
multicultural dimensions)
1. Filmstrips
2. Slide sets
3. 8 um or 16 mm films
4. Single-concept films

Others Recordings
Vertical File
Teacbinx Aids

Space: Any rooms that have special features,

Equipment

such as screens
multiple electric
outlets
opaque shades
open floor areas

other Language Lab.
Reading Lab.
Science Labs-Audio/
Tutorial stations

1. VTR (Video Tape Recorder)
2. 16 mla projector
3. 8 ewe projector
4. single concept
S. microfilm readers and microfiche
6. printing facilities -- thermofax

Copy-duplicating Canter mimeograph
to include tbermofak, hectograph
offset, ditto, addressograpb,
collating, xerox

Special facilities for observation and intern work
1. experimental pre-school and kindergarten
2. nursery schools
3. counselling offices
4. testing rooms

other Duman Research lab. (Psychology Deft.)

Approximate college ethnic population
1. Black American
2. Spanish Speaking
3. American Indian
4. East Indian

other pest Indian
German. Niaerian. Indian. Simile, llooduriaq

19

22

No. 45-50

No. 101

No. 40

No. 1

No. 0
No. 40
No. 10
No. 5
Please Check

ail classrooms

41111211
0
6IM

mliollLI
2 Labs.

Please Check
2
8
2

17

kMM=.

Pie Check

0

2

No. 211
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TABLE XII

Name of Institution Shaw College

Library Facilities:

Print -- 1. Books (approximate number of books from 1960
on defiling with ethnic groups, minority groups,
in fields of sociology, psychology, and
education)

No. 170

2. Periodicals (any periodical which may have
relevance, for example: U.S.O.E. American
Education, Social Education, etc.)

Non-Print -- (Any media dealing with any facet of multi-ethnic,
multicultural dimensions)
1. Filmstrips No.

2. Slide sets No.

3. 8 mm or 16 mm films No.
4. Single-concept films No.

others Microfilm (3 Periodicals) No. 3
Please check

Space: Any rooms that have special features, such as screens
multiple electric
outlets _
opaque shades 0
open floor areas 1

Please check
Equipment 1. VTR (Video Tape Recorder X

2. 16 mm projector X
3. 8 mm projector X
4. single concept
5. microfilm readers X
printing facilities -- thermofax, mimeograph,

hectograph X
7. overhead projector X
8. opaque projector X
9. cassette tape rec. X

10. tape recorder -- reel to reel X
Please check

Special facilities for observation and intern work
1. experimental pre-school and kindergarten
2. nursery schools
3. counselling offices
4. testing rooms

other
411111

Approximate college ethnic population

1. Black American
2. Mexican American
3. East Indian
4. Middle East

20
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TAM XIII

Name of Institution COOOSITE CONSORTIUM COLLEGES -- FACILITIES

Library Facilities:

Print -- 1. Books tepproximate number of books from 1960 on No:3 469
dealing with ethnic groups, minority groups, in
fields of sociology, psychology, and education)

2. Periodicals (any periodical which may have
relevance, for example: U.S.O.E. American
Education, Social Education, etc.)

Non-Print -- (Any media dealing with any facet of multi-ethnic,
multicultural dimensions)
1. Filmstrips
2. Slide sets
3. 8 sem or 16 Mk films
4. Tapes
5. Records

Please Check
Space: Any rooms that have special features, such as screens 81

multiple electric
outlets 35

opaque shades 16

open floor areas 14

No. 239

No. 140
No. 7

No. 5

No. 70

other
Please Check

Equipment 1. VTR (Video Tape Recorder) 9
2. 16 nun projector 23
3. 8 tom projector 6

4. single concept 9

5. microfilm readers and microfiche 17
6. printing facilities -- thermofax good

mimeograph Good
hectograph 6224
(see individual reports)

Special facilities for observation and intern work
1. experimental pre-school and kindergarten aood
2. nursery schools good
3. counselling offices --MEd
4. testing rooms aood

other Language Lab., Speech Clinic, Reading'Clinic,
Experimental Pre-School, Reading Room for "Minority"
Groups, Roman Learning Psychology Lab., Psycho
Educational Center, Reading Remediation

Please check

Approximate college ethnic population

1. Black American No.1 368
2. Spanish Speaking 18
3. American Indian 2

4. East Indian 350,

other African 10
Thailand 3
Other minority groups _21

_21
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DEVELOPMENT OF THE INSTITUTE

As a result of meetings of the CORD representatives, after the
Personnel and Facilities Surveys were complete, two of the representatives,
William Poffenberger, a psychologist from Detroit Institute of Technology,
and Phyllis Freemen, a sociologist from Shaw College at Detroit, agreed to
work on a handbook, which would detail: 1. A brief background of the
proposed Institute; 2. The objectives and hypotheses of the Institute;
3. The Methodology for conducting and evaluating the Institute. Under number
three above, there is included a day-by-day schedule chart for the proposed
Institute, a day-by-day detailing of proposed learning events, and an outline
of the Validation procedures.
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DEVELOPMENT OF THE INSTITUTE
(A HANDBOOK)

In the fall of 1971, CORD began a project concerned with the re-education
of in-service secondary and elementary school teachers in the metropolitan
Detroit area, with respect to the special problems to be encountered, when
teaching in a multicultural classroom. The intent was to produce a graduate-
level summer institute experience for these teachers. The institute will be
staffed by faculty members from the five CORD member schools and ethnic group
consultants.

Planning went forward on two fronts. In the area of resources, the
faculties of the member colleges were surveyed about their level of experience
in the area of working with the major subcultural groups in Michigan. In
addition, the physical facilities of the schools were sureyed. This included
space, libraries, filmstrips, projectors, VTR equipment, etc. The second area
of effort concerned the' development of areas of instruction which would be
important in the compentatory re-education of the urban teacher.

As of now, the survey of resources is completed and the materials required
for instruction of teacher learners have briefly been outlined. in a series of
models for instruction. These models for instruction include Performance
Objectives, Learning Array, and Criterion Measures in. each of eight separate
areas. Thus, to date, we have available a series of models which outline the
conceptual framework of the summer institute for urban teachers. The purpose
of this sketch is to apply the existing models, which have been pre-critiqued
by minority-group consultants, in such a way that they will be both effective
and workable. This sketch is intended for use by the coordinators of the summer
workshop in the planning and implementation of the programs indicated by CORD'S
initial need survey.

OBJECTIVES

The purpose of the proposed institute is to provide compensatory education
for in-service teachers. It is assumed that before compensatory education for
children from various cultures may be properly implemented it will be necessary
that the involved teachers themselves receive compensatory education in,the
cultures of their pupils.

We may view this effort over-all as a field experimental-study in which
the institute is the manipulation, the eight multicultural dimensions are
independent variables, and behaviors within the institute setting and outside
the institute, i.e. in the classroom, are dependent variables.

23
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Hypothesis for study:

It is the purpose of this study to discover:

1. If a set of performance objectives for the retraining of
experienced teachers in multicultural school systems has
been devised, which would be effective in cultural-
compensation of institute participants.

2. If a corresponding set of re-learning experiences for
attaining these objectives has been described, which
will be effective in cultural-compensation of instructor
participants.

3. If the program of re-educating in-service teachers in
multicultural dimensions, based upon these models, will
result in positive behavioral change in the classroom.

ATTITUDES

The body of research relating attitudes to behavior shows no relation
between these two variables, Probably this is due to the difficulties
inherent in all existing attitude measured techniques. However, it may also
be true (e.g. Festiger's theory) that attitude change follows behavior change
more readily than the reverse.

Our objectives are to facilitate positive behavioral change among
institute participants. Further, we confine ourselves to measurable outcomes.
Thus, in this following discussion the reader will find very few of the usual
references to attitude change. This is intentional. Our concern is with
behavior rather than attitude. Any attitude measurements are behaviorally
anchored.

4'

METHOD

Participants

-Approximately 30 in-service elementary and secondary teachers will be
recruited from the Detroit Public and Parochial Schools and from Metropolitan
areas that are distinctly urban and multi-ethnic.

Procedure,

The re-learning experiences derived from the eight rater-evaluated
multicultural dimensions will be presented as summarized on the Institute
Schedule (see Section II). A full agenda.follows the Institute Schedule,
detailing the daily activities of participants. In addition, Proposed
0onsUltante from each cultural group are listed.

24
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!valuation:

Three levels of evaluation are proposed.

1. Pre-Post testing of participants on objective data
relevant to each of the eight multicultural dimensions

.

(July 2 and August 9).

2. Video taped micro teaching labs in which sample short
lessons are presented by each participant. This data
is highly quotitative and will serve as the basis of
group critique by participants and consultants (at a
later date). Labs are scheduled for July 31 to August 3.

3. Classroom effectiveness of the participants following the
instruction will be estimated by two methods:

A. Self-report by the participants.

B. Pre-Post Institute school records of minority
pupils in participants' classes, focusing on
attendance, tardiness, achievement, etc.
(restricted to non-reactive measures).



THE INSTITUTE

The table (Table XIV), which follows, presents a schedule for the
six-week institute.in summary form.

The second docament more clearly outlines the proposed institute .

activities on a daily basis. This section also includes proposed consult-
ants for each cultural group listed with the appropriate day's schedule.
The appendix gives the original instructional models from which the
institute design was derived. Included are the ratings of each model by
judges, statistical analysis of the ratings, and a listing of the raters.
A word of caution is needed in interpreting the Proposed. Schedule clearly
from the vantage point of spring, 1972. It is unlikely that highly accurate
estimates of the events in summer, 1973, are possible. Better consultants
will be found, while some of those proposed will be unavailable (e.g.
Mr. Cunningham on July 24 probably will be touring the USSR with his paint-
ings under State Department sponsorship). Better'audiO-visual material will
undoubtedly be produced in the interim. Ethnic restaurants will open and
close, and community resources will change radically.

Eirenul4th the above constraints and uncertainties, the Institute
schedule will probably remain stable. We believe that time will only serve
to improve effectiveness of the institute plan.
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PROPOSED INSTITUTE FORMAN

Monday ORIENTATION
July 2

History of development of tbis institute. Review of objec-
tives and scope. Orientation to institute format and model.
Get acquainted.

Pre -test (Objective items)

Tuesday ORIENTATION
July 3

Visit and become Emailiar with the following:

Marygrove College -- Library
Dining Room

"- Instructional Technology
A. Laboratory
B. Reading Clinic

Mercy College --. Library
Conference Center

The Detroit Institute of Technology
Library
Psychological Laboratories
Computer Facility

Shaw College -- Library
Communications Laboratory

Thursday Latin Amertpan Consultants' Presentations
July 5 History of Latierizcal (Mexican Americans, Puerto Ricans,

Cubans) in the United,States Language Aspects of the Latin
American Cultures. Motivational Patterns Rooted in the Latin.

American Cultures

Culture - Impacted learning styles patterns of Latin
Agslag family relationships, Folkiorie of Latin American Cultures.
Time Orientation of Latin American Cultures. Cultural Sexual
Aspects of Latin American Cultures. Special Rites and/or Customs
of Latin Americana.
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Friday
July 13

AMERICAN INDIAN CONSULTANTS' PRESENTATION

Relate field learning events to American Indian cultural and
psychological input.

Identification of specific teacher behaviors appropriate when
working with American Indians.

Preparation,pf vocabulary list-teachers should be familiar with
whet working with American Indians.

Probable American Indian Consultant

Paul Johnson, Chippewa, University of Michigan

Filmstrips: "Minorities Have MadeAserica Great" 6 film strips
and records (American Indians, Puerto Ricans, Orientals, and
Mexican Americans)

Mon day BLACK AMERICAN CONSULTANTS' PRESENTATION
July 16

History of Black Americans in the United States Language Aspects
of Black American Cultures. Motivational Patterns Rooted in the
Black American

American Culture'

Culture Impacted. learning styles patterns of Black American
family relationships, Folkloria of Black American Culture. Time
Orientation of Black American Cultures. Cultural-Sexual Aspects of
Black American Cultures. SpecialRites and/or Customs of Black
Americans.

Tuesday SUBSTITUTING BUM AMERICAN FOR LATIN AMERICAN
July 17

Wednesday
July 18

Ups" Paul Johnson, "Black Dialect".

Films: "Confrontation in Color" (An Inter-racial Sensitivity Group)
Film length: 1 Wour
"Black Eye" (Detroit area black people)
Film length: 33 minutes
"Black and White Uptight" (Prejudice and Racism)"
Fibs length: 33 minutes

Filmstrips: "Growing Up Black" 4 filmstrips and records

Thursday Visit local Black American churches, community organisations,
July 19 settlement houses, educational programs (i.e. community Learning Center)

,Luncheon: Pelican Restaurant (Soul Food)
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Friday Observation of children and/or youth in classrooms, day careJuly 20 centers, and/or recreation programs

Luncheon: Raps House (Creole Food)

Monday Relate field experiences to Black American cultural andJuly 23 psychological input. (by Consultants and Participants)

Tuesday Identification of specific teacher behaviors appropriate whenJuly 24 working with Black Americans.

Wednesday
July 25

Probable Black American Consultants

Kamuyu Kangethe, Kenyan, Anthropologist
George Bell, Black American, African and Afro-American History,

Black Theology
Woodrow Smith, Black American, Psychology, Black Theology
Roosevelt Richardson, Black- American, Guidance and Counseling
Joann Brabson, Black American, Psychologist
David Mabunda, South African, Sociology and Political Science

Community Organisation
Tom Waters, Black American, Sociologist, Learning Theory
Arne lle Douglas, Black American, Language StructureMerrill Jackson, White American, Anthropologist, Folkloria
Devon Cunningham, Black American, Artist
Margaret Ashworth, Black American, Wayne State University
.Beulah Tuapkin, Black American, Director, Community Learning Center,

Model Cities Prograni

OPALLCH/AN WHITE CONSULTANTS

History of Appachians in the United States Language Aspects
of Appalachian Cultures. Motivational Patterns Rooted in the
Appalachians.

Amorican lturee
Culture - Impacted learning styles patterns of Appalchian family

relationships, Folkloria of Appalachian Cultures. Time Orientation
of Appalachian Cultures. Cultural-Sexual Aspects o Appalachian
Cultures. Special Rites and/or Customs of Appalachians.

Thursday 211LUUMBIalranain
July 26

Friday
July. 27

Cass Methodist Church
Cass Corridor
Observation of children and/or youth in classrooms, day care centers,
and/or recreation programs.

APPAIACHIAN WHITE CONSULTANTS

Related field learning events to Appalachian White cultural
and psychological input.



Friday Identify specific teacher behaviors appropriate when working
July 27 with Appalachian whites.
Cont' d.

Preparation of vocabulary teachers should be familiar with
when working with Appalachian Whites.

Monday Comparative analysis of multicultural dirmnsions as related
July 30 to: A. Latin Americans B. American Indiana C. Black Americans

D. Appalachian Whites.

Comparison of similarities and differences of appropriate
teacher behaviors when relating to various cultural groups
separately and in a multicultural classroom.

Compilation and comparison of vocabulary lists as related to
four (4) cultural groups.

Tuesday MICRO-TEACHING LABORATORY
July 31

Introduction to micro-teaching as a technique.

Train institute participants in operation of equipment.

Identify goals/purposes for preparing 5-10 minute lesson to
be taped.

Selection and planning by individual participants relating
'lesson to their profeasional situation.

Develop model for evaluation/critique of micro-teaching lessons.

Wednesday MICRO- TEACHING LABORATORY
August 1

Work Session

Thursday MICRO-TEACHING LABORATORY
August 2

Work Session Completed

Begin presentations and critique/evaluation by participants,
coordinators, and director using model developed.

Friday lizajwlioramaiall
August 3

Monday
AugUst 6

Complete presentation and critique/evaluation by participants,
coordinators, and, director using model developed on July 31.

INDIVIDUAL. OR GROUP PROJECTS

Identification of goals.

Selection and planning of individual and/or group projects.

32.

35



Monday Development of model for evaluation of projects by
August 6 participants, coordinators, director.
Coned.

ihtiNPL121101111d2D

Tuesday PROJECT WORK SESSION
August 7

Wednesday PROJECT PRESENTATIONS AND EVALUATION
August 8

Thursday INSTITUTE EVALUATION
August 9

Post Test (Objective Items)

Friday INSTITUTE EVALUATION AND PICNIC
August 10
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1. PretestsPretests

OUTLINE OF VALIDATION PROCEDURES

Al. A behaviorally anchored attitude test, such as
The Social Distance Scale, Bogardus (adapted
specifically to those ethnic - racial groups which
will be studied during the institute, embedding
them in a few other ethnic groups).*

B. A factual, objective, multiple choice test based
on the Behavioral Objectives in the eight models.

2. Criterion Measures drawn from the eight models. (See the specific
items listed also in the preceding section.) These productions
and evaluative procedures viii occupy a large pert of the last two
weeks of the institute.

3. Posttests

A. A re-administration of the factual, multiple
choice test on last day of the institute.

R. Re-administration of the Social Distance Test
or The Scale to Measure Attitudes Toward
Defined Groups, four (4) months after the close
of the institute.

4. A structured, focused interview (called Sell-Report) with each
participant between the fourth and eighth month after the close of
the institute by either: a. The Director, b. The Sociology
Coordinator, or c. The Psychology Coordinator. The questions asked
will focus on the application of the institute to the teaching-
learning situations of the participants.

5. Analyses.

A. Factual Pretest- Posttest: Analysis of Variance
to determine significance of difference.

S. Attitude Scale: Analysis of Variance

ssible alternativiAmmmeis 1960 17 item revision of The Scale to Measure
titudes Toward Defined Grams, Purdue University Research Foundation.
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C. Interviewee Respoinies to "Focused Interview" questions:
Correlational Procedures to determine the degrees to
Which the Institute satisfied the needs of the different
participants according to race or ethnicity.

D. Comparison of the attendance and behavior records of the
students of the participants the years preceding end
following the institute.



. .1404441:610*NWelt. ttrAWV12%.
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EXHIBIT A

THE EIGHT VALIDATED PERFORMANCE MODELS
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LANGUAGE ASPECTS OF CULTURE
C

The first of these, the Language Aspects of Culture, seems to be basic,

for, since language is a complex system of rule-governed sounds, facial clues,

and body gestures, it may differ radically from culture to culture. Linguis-

t ically different children, in the same classroom, therefore, may be misinter-

preted by their teacher or peers and may, in turn, misinterpret teacher and peer

group.

Since a teacher in a multicultural classroom cannot be expected to learn

total language systems for each culture present, the following basic areas were

detailed: 1. Language-based concepts of various cultures as reflected in

certain key - concept words; 2. Culture bridging terminology, such as - borrowed

words, interference words, diffused forms and phonological variations; and

3. Some selective knoiledge of dialect-based syntaxes.

Whi1e studying this model, two ideas must be assumed: 1. that standard

English is a kind of-Universal dialect that can be understood by all speakers

of English, whatever their dialect - and - 2. that speakers of non-standard

English' (the student) can understand standard English better than speakers of

standard English (most teachers) ran understand non-standard dialects.
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MOTIVATIONAL PATTERNS ROOTED IN CULTURE

The second area identified as strategic in the rh-education of teachers

in multicultural dimensions is that concerned with motivational patterns rooted

in culture. Members of minority group cultures are often caught up in a static

circle of aspirational, educational, and economic poverty with respect to the

expectations of the anglo-middle-class-oriented school system. Within their

own culture, however, there are distinct psycho social experiences of living

which the school must build upon and adapt to which furnish cultural-rooted

reasons for learning. Some major breakdown of these motivational patterns which

*merge are:

1. "Recognition"-sources (whose approval counts)

2. Competition as a source of motivation

3. Culture-based "heroes" as models

4. Levels of Aspiration

5. Ascendancy Patterns
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a
m
e
-

w
o
r
k
,
 
o
m
i
t
t
i
n
g
 
o
r
 
u
s
i
n
g
,
 
a
s

t
h
e
 
c
u
l
t
u
r
e
 
-
b
a
s
e
 
d
e
m
a
n
d
s
,

e
.
g
.
,
 
s
o
m
e
 
c
u
l
t
u
r
e
s
 
a
r
e
 
n
o
n
-

c
o
m
p
e
t
i
t
i
v
e
,
 
o
t
h
e
r
s
 
h
i
g
h
l
y

c
o
m
p
e
t
i
t
i
v
e
.

4
.
 
T
o
 
a
s
s
e
s
s
 
t
h
e
 
l
e
v
e
l
s
 
o
f

a
s
p
i
r
a
t
i
o
n
 
o
f
 
i
n
d
i
v
i
d
u
a
l
s

f
r
o
m
 
v
a
r
i
o
u
s
 
c
u
l
t
u
r
e
 
g
r
o
u
p
s
.

4
5
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
c
u
l
t
u
r
e
-
r
o
o
t
e
d

a
s
c
e
n
d
a
n
c
y
 
p
a
t
t
e
r
n
s
.

L
E
A
R
N
I
N
G
 
A
R
R
A
Y

1
.
 
E
x
p
e
r
i
e
n
c
e
s
 
i
n
 
l
o
c
a
l
 
m
u
l
t
i
-

c
u
l
t
u
r
a
l
 
s
c
h
o
o
l
s
 
t
o
 
o
b
s
e
r
v
e

a
s
c
e
n
d
a
n
c
y
 
p
a
t
t
e
r
n
s
,
 
e
f
f
e
c
t
s
 
o
f

c
o
m
p
e
t
i
t
i
o
n
,
 
a
n
d
 
s
o
m
e
 
m
e
a
s
u
r
a
b
l
e

f
a
c
e
t
s
 
o
f
 
l
e
v
e
l
s
 
o
f
 
a
s
p
i
r
a
t
i
o
n
.

2
.
 
F
i
e
l
d
 
e
x
p
e
r
i
e
n
c
e
s
 
i
n
 
l
o
c
a
l

c
u
l
t
u
r
a
l
 
a
r
e
a
s
 
o
f
 
c
i
t
y
 
t
o
 
d
i
a
c
o
v
e

t
h
e
 
l
o
c
a
l
 
"
h
e
r
o
e
s
.
"

3
.
 
O
b
s
e
r
v
a
t
i
o
n
 
o
f
 
C
A
T
 
o
r
 
T
A
T
 
t
e
s
t
a

a
d
m
i
n
i
s
t
e
r
e
d
 
t
o
 
v
a
r
i
o
u
s
 
s
t
u
d
e
n
t
s

(
f
o
c
u
s
 
o
n
 
i
t
e
m
s
 
r
e
l
a
t
i
n
g
 
t
o

a
g
g
r
e
s
s
i
v
e
-
r
e
c
e
s
s
i
v
e
 
d
i
m
e
n
s
i
o
n
s
)
.

4
.
 
C
o
o
r
d
i
n
a
t
e
d
 
l
e
c
t
u
r
e
s
 
b
y
 
B
l
a
c
k

A
m
e
r
i
c
a
n
s
,
 
M
e
x
i
c
a
n
s
,
 
A
m
e
r
i
c
a
n

I
n
d
i
a
n
s
,
 
e
t
c
.
,
 
w
h
o
 
a
r
e
 
t
r
a
i
n
e
d

s
o
c
i
o
l
o
g
i
s
t
s
 
o
n
 
v
a
r
i
o
u
s
 
f
a
c
t
o
r
s

i
n
 
m
o
t
i
v
a
t
i
o
n
.

R
e
a
d
 
w
i
d
e
l
y
 
i
i
n
 
t
r
u
e
 
c
u
l
t
u
r
e
 
-

p
r
o
d
u
c
e
d
 
m
o
d
e
r
n
 
l
i
t
e
r
a
t
u
r
e
:
e
.
g
.
,

E
l
 
G
r
i
t
o
,
 
S
o
u
l
 
o
n
.
I
c
e
,
 
e
t
c
.
.

6
.
 
P
r
o
j
e
c
t
e
d
 
m
e
d
i
a
 
d
e
a
l
i
n
g
 
w
i
t
h
 
a
l
l

o
r
 
a
n
y
 
o
f
 
t
h
e
a
b
o
v
e
.

C
R
I
T
E
R
I
O
N
 
M
E
A
S
U
R
E
S

T
e
a
c
h
e
r
-
l
e
a
r
n
e
r
 
a
n
d

s
u
p
e
r
v
i
s
o
r
 
e
v
a
l
u
a
-

t
i
o
n
 
o
f
 
v
i
d
e
o
-
t
a
p
e
d

s
e
q
u
e
n
c
e
s
 
o
f
 
t
e
a
c
h
e
r
-

L
e
a
r
n
e
r
 
e
m
p
l
o
y
i
n
g

k
n
o
w
l
e
d
g
e
 
o
f
 
m
o
t
i
v
a
-

t
i
o
n
a
l
 
f
a
c
t
o
r
s
 
i
n

l
e
a
r
n
i
n
g
 
s
i
t
u
a
t
i
o
n
s

w
i
t
h
 
c
h
i
l
d
r
e
n
 
o
f

v
a
r
i
o
u
s
 
c
u
l
t
u
r
e
s
.

.
P
e
n
c
i
l
-
p
a
p
e
r
 
t
e
s
t
s

o
f
 
r
e
c
o
g
n
i
t
i
o
n
 
o
f

c
u
l
t
u
r
a
l
-
h
e
r
o
-

m
o
d
e
l
s
,
 
t
h
e
o
r
y
 
o
f

m
o
t
i
v
a
t
i
o
n
 
a
s
 
a
p
p
l
i
e
d

t
o
 
c
u
l
t
u
r
a
l
 
g
r
o
u
p
s
.
.

3
.

I
n
d
i
v
i
d
u
a
l
 
p
r
o
d
u
c
-

t
i
o
n
s
 
o
r
 
p
r
o
j
e
c
t
s
,

e
.
g
.
,
 
c
h
a
r
t
s
,

b
i
b
l
i
-

o
g
r
a
p
h
i
e
s
,
 
s
l
i
d
e
s
,

f
i
l
m
,
 
a
u
d
i
o
-
t
a
p
e
s
,

e
t
c
.
,
 
p
r
o
d
u
c
e
d
 
b
y
 
t
h
e

t
e
a
c
h
e
r
s
;
 
s
t
o
o
d
 
a
t

z
o
t
i
v
a
t
i
o
n
 
f
o
r

s
t
u
d
e
n
t
s
 
o
r
 
d
e
m
o
n
-

s
t
r
a
t
i
n
g
 
t
e
a
c
h
e
r
-

l
e
a
r
n
e
r
 
k
n
o
w
l
e
d
g
e

E
x
c
.

G
o
o
d

C
u
l
t
u
r
a
l
 
A
p
p
r
o
p
r
i
a
t
e
n
e
s
s

I
m
p
l
e
m
e
n
t
a
b
i
l
i
t
y

C
u
l
t
u
r
e
-
g
r
o
u
p
 
a
c
c
e
p
t
a
b
i
l
i
t
y

F
a
i
r

P
o
o
r



CULTURE IMPACTED LEARNING STYLES

Before approaching the third area identified as strategicAn

compensatory education for teanhers, culture-impacted learning styles,

three major concepts must be accepted --

1. Children of minority cultures can learn as readily
as those of a given majority culture because the
neurological bases for learning are the same from
culture to culture.

2. That there are stimuli in the minority culture environ-
ment from which concepts necessary for bridging to the
learning situations can be derived.

3. There is a greater need in students from minority
cultures for a mediator of learning to adapt the learn-
ing environment to the learning needs of those students..



M
O
D
E
L
 
T
H
R
E
E
:

C
U
L
T
U
R
E
 
I
M
P
A
C
T
E
D
 
L
E
A
R
N
I
N
G
 
S
T
Y
L
E

T
H
E
 
T
E
A
C
H
E
R
-
L
E
A
R
N
E
R

P
E
R
F
O
R
M
A
N
C
E
 
O
B
J
E
C
T
I
V
E
S

w
i
t
h

t
h
e

n
e
e
d
 
t
o
:

1
.
 
B
e
 
a
b
l
e
 
t
o

d
e
f
i
n
e
 
c
e
r
t
a
i
n

l
i
m
i
t
a
t
i
o
n
s

a
n
d
 
s
t
r
e
n
g
t
h
s

o
f
 
d
i
v
e
r
s
e
-

c
u
l
t
u
r
e
 
i
m
-

p
a
c
t
e
d
 
l
e
a
r
n
-

i
n
g
 
s
t
y
l
e
s

a
n
d

B
u
i
l
d
 
l
e
a
r
n
i
n
g

s
i
t
u
a
t
i
o
n
s
 
b
a
s
e
d

o
n
 
t
h
o
s
e
 
d
e
f
i
n
e
d

s
t
y
l
e
s
.

T
h
e
 
t
e
a
c
h
e
r
 
i
n
 
a
 
m
u
l
t
i
c
u
l
t
u
r
a
l

c
l
a
s
s
r
o
o
m
 
s
h
o
u
l
d
 
b
e
 
a
b
l
e
:

1
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
t
h
a
t
 
p
u
p
i
l
s
 
f
r
o
m

"
i
n
t
e
r
i
o
r
 
c
u
l
t
u
r
e
s
"
 
a
r
e
 
a
p
t

t
o
 
h
a
v
e
 
d
e
v
e
l
o
p
e
d
 
l
e
a
r
n
i
n
g

s
t
y
l
e
s
 
b
a
s
e
d
 
o
n
 
p
s
y
c
h
o
-
s
o
c
i
a
l

e
x
p
e
r
i
e
n
c
e
s
,
 
w
h
i
c
h
 
m
a
y
 
b
e

c
h
a
r
a
c
t
e
r
i
z
e
d
 
a
s
:

h
i
g
h
l
y

p
s
y
c
h
o
m
o
t
o
r
;
 
v
i
s
u
a
l
 
-
 
p
e
r
c
e
p
t
u
a
l

r
a
t
h
e
r
 
t
h
a
n
 
a
u
r
a
l
-
p
e
r
c
e
n
t
n
e
l
;
,

t
a
c
t
i
l
e
 
a
n
d
 
k
i
n
e
s
t
h
e
t
i
c
a
l
l
y

o
r
i
e
n
t
e
d
;
 
p
r
o
b
l
e
m
-
c
e
n
t
e
r
e
d
.

r
a
t
h
e
r
 
t
h
a
n
 
c
o
n
t
e
n
t
-
c
e
n
t
e
r
e
d
;

g
e
a
r
e
d
 
t
o
 
i
m
m
e
d
i
a
c
y
 
i
n
 
g
o
a
l
s

a
n
d
 
r
e
w
a
r
d
s
;
 
d
e
d
u
c
t
i
v
e
 
r
a
t
h
e
r

t
h
a
n
 
i
n
d
u
c
t
i
v
e
;
 
s
i
n
g
l
e
-
t
a
s
k

o
r
i
e
n
t
e
d
;
 
m
o
r
e
 
s
l
o
w
l
y
 
p
a
c
e
d
.

2
.
T
o
 
a
d
a
p
t
 
s
c
h
o
o
l
-
l
e
a
r
n
i
n
g

s
i
t
u
a
t
i
o
n
s
 
t
o
 
t
h
e
t
e
 
c
h
a
r
a
c
-

t
e
r
i
s
t
i
c
s
 
w
h
e
n
e
v
e
r
.
 
p
r
e
s
e
n
t
.

3
.
T
o
 
r
e
c
o
g
n
i
z
e
 
a
n
d
 
b
u
i
l
d
 
o
n

a
r
e
a
s
 
o
f
 
e
x
p
e
r
i
e
n
t
i
a
l
 
b
a
c
k
-

g
r
o
u
n
d
,
 
w
h
i
c
h
 
m
a
y
 
b
e
 
s
p
r
i
n
g
-

b
o
a
r
d
s
 
f
o
r
 
l
e
a
r
n
i
n
g
 
s
i
t
u
a
-

t
i
o
n
s
 
r
e
q
u
i
r
i
n
g
 
a
n
 
e
l
a
b
o
r
a
t
i
o
n

f
a
c
i
l
i
t
y
,
 
e
.
g
.
,
 
o
r
a
l
 
a
n
d
/
o
r

w
r
i
t
t
e
n
 
c
o
m
p
o
s
i
t
i
o
n
,
 
d
i
s
c
u
s
-

s
i
o
n
,
 
c
o
n
t
r
o
v
e
r
s
y
,
 
e
t
c
.

L
E
A
R
N
I
N
G
 
A
R
R
A
Y

1
.
 
O
b
s
e
r
v
a
t
i
o
n
a
l
 
a
n
d
 
p
a
r
t
i
c
i
p
a
-

t
i
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e
s
 
w
i
t
h
 
s
t
u
d
e
n
t
s

o
f
 
d
i
v
e
r
s
e
 
c
u
l
t
u
r
e
s
 
t
o
 
"
d
i
s
c
o
v
e
r
"

l
e
a
r
n
i
n
g
 
s
t
y
l
e
s
 
c
h
a
r
a
c
t
e
r
i
s
t
i
c
.

2
.
 
C
o
o
r
d
i
n
a
t
e
d
 
l
e
c
t
u
r
e
s
 
b
y
 
p
s
y
c
h
o
l
-

o
g
i
s
t
s
 
o
f
 
d
i
v
e
r
s
e
 
c
u
l
t
u
r
a
l
 
b
a
c
k
-

g
r
o
u
n
d
s
 
o
n
 
l
e
a
r
n
i
n
g
 
t
h
e
o
r
y
 
a
n
d

l
e
a
r
n
i
n
g
 
s
t
y
l
e
s
.

3
.
 
F
i
e
l
d
 
e
x
p
e
r
i
e
n
c
e
s
 
i
n
 
m
i
n
i
-

t
e
a
c
h
i
n
g
 
s
i
t
u
a
t
i
o
n
s
 
d
e
v
i
s
e
d
 
b
y

t
e
a
c
h
e
r
-
l
e
a
r
n
e
r
s
 
t
o
 
f
i
t
 
s
p
e
c
i
f
i
c

l
e
a
r
n
i
n
g
 
s
t
y
l
e
s
.

4
.
 
R
e
s
e
a
r
c
h
 
u
s
i
n
g
 
b
o
t
h
 
p
r
i
n
t
 
a
n
d

n
o
n
-
p
r
i
n
t
 
m
e
d
i
a
 
a
s
 
d
a
t
a
 
r
e
s
o
u
r
c
e
s
,

5
.
 
S
m
a
l
l
 
g
r
o
u
p
 
p
o
o
l
i
n
g
 
o
f
 
f
i
n
d
i
n
g
s

a
n
d
 
t
e
c
h
n
i
q
u
e
s
.

41
1

E
x
c
.

C
u
l
t
u
r
a
l
 
A
p
p
r
o
p
r
i
a
t
e
n
e
s
s

i
m
p
l
e
m
e
n
t
a
b
i
l
i
t
y

C
u
l
t
u
r
e
-
g
r
o
u
p
 
a
c
c
e
p
t
a
b
i
l
i
t
y

C
R
I
T
E
R
I
O
N
 
M
E
A
S
U
R
E
,
,
,
,
,
-

.
P
a
p
e
r
-
p
e
n
c
i
l
 
t
e
s
t
s

o
f
 
v
e
r
b
a
l
 
k
n
o
w
l
e
d
g
e

o
f
 
t
h
e
o
r
y
 
a
n
d
 
l
e
a
r
n
-

i
n
g
 
s
t
y
l
e
s
.

2
.
 
E
v
a
l
u
a
t
i
o
n
 
b
y
 
s
u
p
e
r
-

v
i
s
o
r
 
o
f
 
t
e
a
c
h
e
r
-

l
e
a
r
n
e
r
 
i
n
 
b
u
i
l
d
i
n
g

a
d
a
p
t
i
v
e
 
l
e
a
r
n
i
n
g

s
i
t
u
a
t
i
o
n
s
;
 
e
.
g
.
,

a
 
c
o
m
p
l
e
t
e
 
p
a
c
k
a
g
e

o
f
 
o
b
j
e
c
t
i
v
e
s
,
 
m
e
d
i
a
,

a
n
d
 
c
r
i
t
e
r
i
o
n

.

m
e
a
s
u
r
e
s
 
f
o
r
 
a
 
g
i
v
e
n

r
e
a
l
 
c
u
l
t
u
r
e
-
b
a
s
e
d

l
e
a
r
n
i
n
g
 
s
i
t
u
a
t
i
o
n
.

3
.

O
b
s
e
r
v
a
t
i
o
n
 
o
f
 
t
h
e

a
b
o
v
e
 
s
y
s
t
e
m
 
i
n

a
c
t
i
o
n
 
i
n
 
a
 
l
e
a
r
n
-

i
n
g
 
s
i
t
u
a
t
i
o
n
.

G
o
o
d

F
a
i
r

P
o
o
r

/
/

/
1

1
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TIME ORIENTATION

We live in a speed-oriented society. The dominant culture demands

"Instant Coffee," "Instant Re-play," and in school situations, "Speed Learning".

On the other hand, the same dominant culture looks on the past as the foundation

for its present fortunate condition. Children in this dominant society are

taught to look forward to careers and earning power commensurate with their

past and present. Cultural minority groups in America, however, do not have:

1. A U.S.A.-rooted "glorious past".
2. A cultural springboard to a "gloving future".
3. A culturally-developed demand for speed.

In schools geared to a highly developed speed-system and curriculum,

students not so oriented will inevitably be stigmatized as "slow learners". It

is imperative, therefore, that teachers in multicultural classrooms come to

understand the time orientation of their students and use this factor to the

advantage of the same students.



M
O
D
E
L
 
F
O
U
R
:

T
I
M
E
 
O
R
I
E
N
T
A
T
I
O
N

T
H
E
 
T
E
A
C
H
E
R
-
L
E
A
R
N
E
R

P
E
R
F
O
R
M
A
N
C
E
 
O
B
J
E
C
T
I
V
E
S

w
i
t
h

t
h
e
 
n
e
e
d

t
o
:

u
n
d
e
r
s
t
a
n
d
 
t
h
e

t
i
m
e
 
o
r
i
e
n
t
a
t
i
o
n

O
f
 
h
i
s
 
s
t
u
d
e
n
t

a
n
d

u
s
e
 
t
h
i
s
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
t
o
 
t
h
e

a
d
v
a
n
t
a
g
e
 
o
f

N
 
4
'
 
t
h
o
s
e
 
s
a
n
e

s
t
u
d
e
n
t
s

T
h
e
 
t
e
a
c
h
e
r
 
i
n
 
a
 
m
u
l
t
i
c
u
l
t
u
r
a
l

c
l
a
s
s
r
o
o
m
 
s
h
o
u
l
d
 
b
e
 
a
b
l
e
:

1
1
.
 
T
o
 
i
d
e
n
t
i
f
y
 
t
h
e
 
s
o
u
r
c
e
s
 
o
f

a
n
d
 
r
e
a
s
o
n
s
 
w
h
y
 
s
o
m
e
 
c
b
i
l
d
r
e

i
n
 
m
i
n
o
r
i
t
y
 
c
u
l
t
u
r
e
s
 
a
r
e
:

a
.
 
p
r
e
s
e
n
t
 
a
n
d
 
p
r
a
c
t
i
c
a
l
-

o
r
i
e
n
t
e
d
;
 
b
.
 
u
n
a
b
l
e
 
t
o
 
d
e
l
a
y

g
r
a
t
i
f
i
c
a
t
i
o
n
;
 
c
.
 
g
e
a
r
e
d
 
t
o

a
 
s
l
o
w
e
r
 
a
p
p
r
o
a
c
h
 
t
o
 
p
r
o
b
l
e
m
.
.

s
o
l
v
i
n
g
,
 
e
.
g
.
,
 
h
i
s
t
o
r
i
c
a
l

p
e
r
s
p
e
c
t
i
v
e
s
;
 
v
a
l
u
e
s
 
s
u
c
h
 
a
s

"
H
a
y
 
m
a
x
 
t
i
e
m
p
o
 
q
u
e
 
v
i
d
a
;
"

l
o
w
 
c
a
r
e
e
r
 
e
x
p
e
c
t
a
t
i
o
n
s
,
 
e
t
c
.

2
.
 
T
o
 
a
d
a
p
t
 
l
e
a
r
n
i
n
g
 
s
i
t
u
a
t
i
o
n
s

t
o
 
t
h
e
 
p
r
i
n
c
i
p
l
e
s
 
o
f
:

a
.
 
i
m
m
e
d
i
a
t
e
 
r
e
i
n
f
o
r
c
e
m
e
n
t
;

b
.
 
c
h
a
n
g
e
 
o
f
 
p
a
c
e
 
a
n
d
 
t
a
s
k
;

c
.
 
r
e
a
l
i
t
y
 
r
o
o
t
e
d
 
p
r
o
b
l
e
m
s
.

3
.
 
T
o
 
d
i
s
c
o
v
e
r
 
t
h
e
 
p
s
y
c
h
o
l
o
g
-

i
c
a
l
 
a
d
v
a
n
t
a
g
e
s
 
t
o
 
a
p
p
r
o
a
c
h
-

i
n
g
 
p
r
o
b
l
e
m
-
s
o
l
v
i
n
g
 
a
t
 
a

s
l
o
w
e
r
 
p
a
c
e
.

L
E
A
R
N
I
N
G
 
A
R
R
A
Y

1
.
 
C
o
o
r
d
i
n
a
t
e
d
 
l
e
c
t
u
r
e
s
 
b
y
 
s
e
v
e
r
a
l

p
s
y
c
h
o
l
o
g
i
s
t
s
 
w
i
t
h
 
v
a
r
y
i
n
g

c
u
l
t
u
r
a
l
 
b
a
c
k
g
r
o
u
n
d
s
.

2
.
 
E
x
p
e
r
i
m
e
n
t
a
t
i
o
n
 
w
i
t
h
 
s
e
l
f
-

p
r
o
d
u
c
e
d
 
l
e
a
r
n
i
n
g
 
s
i
t
u
a
t
i
o
n
s
:

a
.
 
g
e
a
r
e
d
 
t
o
 
d
i
f
f
e
r
e
n
t
 
l
e
a
r
n
i
n
g

r
a
t
e
s
 
a
n
d
 
b
.
 
u
s
i
n
g
 
m
a
n
i
p
u
l
a
t
i
o
n

o
f
 
i
m
m
e
d
i
a
t
e
 
o
r
 
l
o
n
g
-
t
e
r
m
 
g
o
a
l
s
.

3
.
 
S
e
a
r
c
h
 
o
f
 
p
s
y
c
h
o
l
o
g
i
c
a
l
 
l
i
t
e
r
-

a
t
u
r
e
 
f
o
r
 
s
p
e
c
i
f
i
c
s
 
o
f
:

a
.
 
t
i
m
e
-
o
r
i
e
n
t
a
t
i
o
n
;
 
b
.
 
s
p
a
n
 
o
f

a
t
t
e
n
t
i
o
n
;
 
c
.
 
r
e
i
n
f
o
r
c
e
m
e
n
t
 
a
n
d

e
x
t
i
n
c
t
i
o
n
 
o
f
 
r
e
s
p
o
n
s
e
s
.

4
.
 
D
i
r
e
c
t
 
o
b
s
e
r
v
a
t
i
o
n
 
o
f
 
s
t
u
d
e
n
t
s
'

r
e
a
c
t
i
o
n
s
 
i
n
 
s
p
e
e
d
-
l
e
a
r
n
i
n
g

s
i
t
u
a
t
i
o
n
s
.

5
.
 
I
n
d
i
r
e
c
t
 
o
b
s
e
r
v
a
t
i
o
n
s
 
o
f
 
c
h
i
l
d
r
e
n

u
n
d
e
r
 
d
i
f
f
e
r
e
n
t
 
s
p
e
e
d
-
t
a
s
k
s

t
h
r
o
u
g
h
 
v
i
d
e
o
t
a
p
e
s
,
 
f
i
l
m
s
,

f
i
l
m
s
t
r
i
p
s
,
 
e
t
c
.

E
x
c
.

C
u
l
t
u
r
a
l
 
A
p
p
r
o
p
r
i
a
t
e
n
e
s
s

M
m
p
l
e
m
e
n
t
a
b
i
l
i
t
y

C
u
l
t
u
r
e
-
g
r
o
u
p
 
a
c
c
e
p
t
a
b
i
l
i
t
y

/

C
R
I
T
E
R
I
O
N
 
M
E
A
S
U
R
E
S

.
E
v
a
l
u
a
t
i
o
n
 
o
f
 
a
 
p
l
a
n

f
o
r
,
 
a
n
d
 
a
 
p
r
o
d
u
c
-

t
i
o
n
 
o
f
,
 
a
 
m
i
n
i
-

t
e
a
c
h
i
n
g
 
s
i
t
u
a
t
i
o
n

b
a
s
e
d
 
o
n
 
p
r
i
n
c
i
p
l
e
s

#
2
 
a
n
d
 
#
3
 
o
f
 
t
h
e

L
e
a
r
n
i
n
g
 
A
r
r
a
y
.

2
.
 
R
e
p
o
r
t
 
o
n
 
r
e
a
c
t
i
o
n
s

o
f
 
c
h
i
l
d
r
e
n
 
o
b
s
e
r
v
e
d

u
n
d
e
r
 
d
i
f
f
e
r
e
n
t

s
p
e
e
d
-
o
r
i
e
n
t
e
d
 
l
e
a
r
n
-

i
n
g
 
s
i
t
u
a
t
i
o
n
s
.

3
.
 
G
r
o
u
p
 
a
n
a
l
y
s
i
s
 
o
f

r
e
a
s
o
n
s
 
f
o
r
 
d
i
f
f
e
r
-

i
n
g
 
t
i
m
e
 
o
r
i
e
n
t
a
t
i
o
n

o
f
 
d
i
f
f
e
r
e
n
t
 
l
o
c
a
l

c
u
l
t
u
r
e
s
.

G
o
o
d

F
a
i
r

/

P
o
o
r
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T
H
E
 
T
E
A
C
H
E
R
 
L
E
A
R
N
E
R

w
i
t
h

t
h
e
 
n
e
e
d

t
o
 
k
n
o
w
 
t
h
e

s
t
r
u
c
t
u
r
e
s
 
a
n
d

p
a
t
t
e
r
n
s
 
o
f

f
a
m
i
l
y

r
e
l
a
t
i
o
n
s
h
i
p
s

.
o
.
o
f
 
t
h
e
 
s
t
u
d
e
n
t
s

J
i
n
 
h
i
s

m
u
l
t
i
c
u
l
t
u
r
a
l

c
l
a
s
s
r
o
o
m

M
O
D
E
L
 
F
I
V
E
:

P
A
T
T
E
R
N
S
 
O
F
 
F
A
M
I
L
Y
 
R
E
L
A
T
I
O
N
S
H
I
P
S

P
E
R
F
O
R
M
A
N
C
E
 
O
L
T
E
C
T
/
V
E
S

T
h
e
 
t
e
a
c
h
e
r
 
o
f
 
a
 
m
u
l
t
i
c
u
l
t
u
r
a
l

c
l
a
s
s
r
o
o
m
 
w
i
l
l
 
b
e
 
a
b
l
e
:

1
.
 
T
o
 
r
e
c
o
g
n
i
z
e
 
a
n
d
 
r
e
s
t
a
t
e
 
s
o
m
e

b
a
s
i
c
 
s
o
c
i
o
l
o
g
i
c
a
l
 
t
e
r
m
s
 
w
i
t
h

r
e
s
p
e
c
t
 
t
o
 
f
a
m
i
l
y
 
s
t
r
u
c
t
u
r
e
s
,

e
.
g
.
:

e
q
u
a
l
i
t
a
r
i
a
n

m
a
t
r
i
a
r
c
h
a
l
,
 
p
a
t
r
i
a
r
c
h
a
l
,

n
u
c
l
e
a
r
 
f
a
m
i
l
y
,
 
e
x
t
e
n
d
e
d

f
a
m
i
l
y
,
 
a
u
g
m
e
n
t
e
d
 
f
a
m
i
l
y
,

e
t
c
.

2
.
 
T
o
 
d
e
s
c
r
i
b
e
 
v
a
r
i
o
u
s
 
f
a
m
i
l
y

s
t
r
u
c
t
u
r
e
s
 
i
n
 
t
h
e
 
l
o
c
a
l

m
u
l
t
i
c
u
l
t
u
r
a
l
 
n
e
i
g
h
b
o
r
h
o
o
d

w
i
t
h
 
r
e
s
p
e
c
t
 
t
o
:

k
e
y
 
p
a
r
e
n
t

i
n
 
i
n
t
e
r
n
a
l
 
a
n
d
/
o
r
 
e
x
t
e
r
n
a
l

s
t
r
u
c
t
u
r
e
;
 
g
e
n
e
r
a
l
 
s
t
a
t
u
s

o
f
 
-
 
a
u
t
h
o
r
i
t
y
 
-
 
p
e
r
m
i
s
s
i
v
e
-

n
e
s
s
 
-
 
s
u
b
m
i
s
s
i
v
e
n
e
s
s
;

c
u
l
t
u
r
a
l
 
c
o
n
c
e
p
t
 
o
f
 
p
a
r
e
n
t
a
l

r
o
l
e
s
;
 
d
e
g
r
e
e
s
 
o
f
 
f
a
m
i
l
y
-

c
e
n
t
e
r
e
d
n
e
s
s
 
a
n
d
 
l
o
y
a
l
t
y
,

m
a
l
e
 
p
r
e
t
e
n
c
e
 
o
r
 
a
b
s
e
n
t
e
e
i
s
m
.

3
.
 
T
o
 
d
i
s
c
o
v
e
r
 
a
n
d
 
s
t
a
t
e
 
v
a
l
u
e
s

a
r
i
s
i
n
g
 
f
r
o
m
 
t
h
o
s
e
 
v
a
r
i
o
u
s

f
a
m
i
l
y
 
s
o
c
i
a
l
 
s
y
s
t
e
m
s
,
 
e
.
g
.
:

s
e
n
s
e
 
o
f
 
p
e
o
p
l
e
h
o
o
d
,
 
c
u
l
-

t
u
r
a
l
 
d
i
g
n
i
t
y
;
 
c
o
n
d
u
i
t
 
f
o
r

c
u
l
t
u
r
a
l
 
h
e
r
i
t
a
g
e
 
a
n
d
 
l
i
f
e

s
t
y
l
e
s
;
 
s
t
a
b
l
e
 
u
n
i
t
.
f
o
r

s
t
a
b
i
l
i
z
i
n
g
 
s
o
c
i
e
t
y
,
 
e
t
c
.

L
E
A
R
N
I
N
G
 
A
R
R
A
Y

1
.
 
L
i
v
i
n
g
 
i
n
 
t
h
e
 
n
e
i
g
h
b
o
r
h
o
o
d
 
f
o
r

a
n
 
e
x
t
e
n
d
e
d
 
t
i
m
e
 
o
r
 
w
i
t
h
 
a

f
a
m
i
l
y
 
f
o
r
 
a
 
s
h
o
r
t
e
r
 
t
i
m
e
.

2
.
 
C
o
o
r
d
i
n
a
t
e
d
 
b
u
t
 
i
n
f
o
r
m
a
l
 
g
r
o
u
p

d
i
s
c
u
s
s
i
o
n
s
 
w
i
t
h
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
s

f
r
o
m
 
f
a
m
i
l
i
e
s
 
o
f
 
d
i
f
f
e
r
e
n
t

s
u
b
s
y
s
t
e
m
s
.

3
.
 
C
o
o
r
d
i
n
a
t
e
d
 
l
e
c
t
u
r
e
s
 
b
y

s
o
c
i
o
l
o
g
i
s
t
s
 
o
f
 
d
i
f
f
e
r
e
n
t

c
u
l
t
u
r
e
s
.

4
.
 
I
n
t
e
r
a
c
t
i
o
n
 
w
i
t
h
 
v
a
r
i
o
u
s
 
f
o
r
m
s

o
f
 
n
o
n
h
u
m
a
n
 
m
e
d
i
a
 
(
p
r
i
n
t
 
a
n
d

n
o
n
-
p
r
i
n
t
)
 
f
o
r
 
a
m
p
l
i
f
y
i
n
g
 
a
n
d

c
o
o
r
d
i
n
a
t
i
n
g
 
k
n
o
w
l
e
d
g
e
 
f
r
o
m

a
b
o
v
e
 
h
u
m
a
n
 
s
o
u
r
c
e
s
.

E
nc

.

C
u
l
t
u
r
a
l
 
A
p
p
r
o
p
r
i
a
t
e
n
e
s
s

I
m
p
l
e
m
e
n
t
a
b
i
l
i
t
y

C
u
l
t
u
r
e
-
a
r
m
:
,
 
a
c
c
e
p
t
a
b
i
l
i
t
y

/

C
R
/
T
E
R
I
O
N
 
M
E
A
S
U
R
E
S

A
m
m
o
.

1
.
 
R
o
l
e
 
p
l
a
y
i
n
g
 
a
n
d

s
i
m
u
l
a
t
i
o
n
 
p
r
o
d
u
c
-

t
i
o
n
 
o
f
 
a
 
g
i
v
e
n

f
a
m
i
l
y
 
w
i
t
h
 
a
 
g
i
v
e
n

p
r
o
b
l
e
m
.

(
w
i
l
l
 
b
e

v
i
d
e
o
-
t
a
p
e
d
 
a
n
d

r
e
p
l
a
y
e
d
 
f
o
r

e
v
a
l
u
a
t
i
o
n
.
)

2
.
 
P
e
n
c
i
l
 
-
p
a
p
e
r
 
t
e
s
t

o
f
 
k
e
y
 
w
o
r
d
s
 
a
n
d

p
h
r
a
s
e
s
 
d
e
s
c
r
i
p
t
i
v
e

o
f
 
f
a
m
i
l
y
 
s
t
r
u
c
t
u
r
e
s

a
n
d
 
f
a
m
i
l
y
 
v
a
l
u
e
s
.

G
o
o
d

F
a
i
r

P
o
o
r

I
/

a 3 4





T
H
E
 
T
E
A
C
H
E
R
 
L
E
A
R
N
E
R

w
i
t
h

a
 
n
e
e
d

1
.
 
T
o
 
u
n
d
e
r
s
t
a
n
d

t
h
e
 
i
m
p
o
r
t
a
n
c
e

o
f
 
t
h
e
 
v
a
r
y
i
n
g

m
a
l
e
-
f
e
m
a
l
e

r
o
l
e
 
i
m
a
g
e
s
 
i
n

v
a
r
i
o
u
s
 
l
o
c
a
l

c
u
l
t
u
r
e
.

2

M
O
D
E
L
 
S
I
X
:

C
U
L
T
U
R
A
L
 
S
E
X
U
A
L
 
A
S
P
E
C
T
S

P
E
R
F
O
R
M
A
N
C
E
 
O
B
J
E
C
T
I
V
E
S

T
o
 
a
c
c
e
p
t
 
t
h
e

v
i
e
w
s
 
o
f
 
t
h
e

s
e
v
e
r
a
l
 
d
i
f
f
e
r
-

e
n
t
 
c
u
l
t
u
r
e
s

(
a
s
 
w
e
l
l
 
a
s
 
t
h
e

v
i
e
w
s
 
o
f
 
t
h
e

y
o
u
n
g
e
r
 
m
e
m
b
e
r
s
)

a
s
 
t
h
e
y
 
d
i
v
e
r
g
e

f
r
o
m
 
t
h
e
 
v
i
e
w
s

o
f
 
t
h
e
 
d
o
m
i
n
a
n
t

c
u
l
t
u
r
e
.

T
h
e
 
t
e
a
c
h
e
r
 
o
f
 
a
 
m
u
l
t
i
c
u
l
t
u
r
a
l

c
l
a
s
s
r
o
o
m
 
w
i
l
l
 
b
e
 
a
b
l
e
:

1
.
 
T
o
 
d
i
s
c
o
v
e
r
 
t
h
e
 
l
o
c
a
l

t
r
a
d
i
t
i
o
n
a
l
 
c
u
l
t
u
r
a
l
-
p
a
t
t
e
r
n

o
f
 
s
e
x
 
r
o
l
e
s
,
 
w
i
t
h
 
r
e
s
p
e
c
t

t
o
 
h
o
m
e
,
 
c
a
r
e
e
r
,
 
l
a
b
o
r
,

e
d
u
c
a
t
i
o
n
,
 
a
n
d
 
p
u
b
l
i
c

i
n
v
o
l
v
e
m
e
n
t
.

.
 
T
o

o
r
i
e
n
t
 
t
h
o
s
e
 
p
a
t
t
e
r
n
s
 
i
n

t
h
e
i
r
 
h
i
s
t
o
r
i
c
a
l
 
a
n
d

c
u
l
t
u
r
a
l
 
f
r
a
m
e
w
o
r
k
s
.
.

3
.

T
o
 
d
i
s
c
e
r
n
 
t
h
e
 
a
t
t
i
t
u
d
i
n
a
l

d
i
v
e
r
g
e
n
c
e
 
o
f
 
t
h
e
 
y
o
u
n
g

p
e
o
p
l
e
 
o
f
 
t
h
e
 
v
a
r
i
o
u
s
 
c
u
l
-

t
u
r
e
s
 
f
r
o
m
 
t
h
e
 
t
r
a
d
i
t
i
o
n
a
l

p
a
t
t
e
r
n
s
.

4
.
 
T
o
 
a
d
j
u
s
t
 
a
s
s
i
g
n
m
e
n
t
s
 
a
n
d

m
o
t
i
v
a
t
i
o
n
a
l
 
t
e
c
h
n
i
q
u
e
s
 
t
o

t
h
e
 
a
c
t
u
a
l
 
v
i
e
w
s
 
o
f
 
t
h
e

p
u
p
i
l
s
 
(
m
a
y
 
b
e
 
t
h
e
 
t
r
a
d
i
-

t
i
o
n
a
l
 
c
u
l
t
u
r
a
l
 
i
n
 
y
o
u
n
g
e
r

c
h
i
l
d
r
e
n
,
 
t
h
e
 
d
i
v
e
r
g
e
n
t

c
u
l
t
u
r
a
l
 
i
n
 
a
d
o
l
e
s
c
e
n
t
)
.

L
E
A
R
N
I
N
G
 
A
R
R
A
Y

1
.
 
C
o
m
p
a
r
a
t
i
v
e
,
 
s
t
r
u
c
t
u
r
e
d
 
i
n
t
e
r
-

v
i
e
w
s
 
w
i
t
h
 
y
o
u
n
g
e
r
 
a
n
d
 
o
l
d
e
r

r
e
p
r
e
s
e
n
t
a
t
i
v
e
s
 
o
f
 
g
i
v
e
n
 
l
o
c
a
l

c
u
l
t
u
r
e
s
.

2
.
 
C
o
o
r
d
i
n
a
t
e
d
 
l
e
c
t
u
r
e
s
 
b
y

c
u
l
t
u
r
a
l
-
r
e
p
r
e
s
e
n
t
a
t
i
v
e

s
o
c
i
o
l
o
g
i
s
t
s
.

3
.
 
I
n
d
i
r
e
c
t
 
e
x
p
e
r
i
e
n
c
e
s
 
w
i
t
h
 
r
e
s
p
e
c
t

t
o
 
s
e
x
-
r
o
l
e
 
c
o
n
c
e
p
t
s
 
t
h
r
o
u
g
h

v
a
r
i
o
u
s
 
f
o
r
m
s
 
o
f
 
m
e
d
i
a
.

4
.
 
R
e
s
e
a
r
c
h
 
i
n
 
r
e
l
a
t
e
d
 
l
i
t
e
r
a
t
u
r
e
.

5
.
 
W
o
r
k
 
o
u
t
 
a
 
d
e
t
a
i
l
e
d
 
p
l
a
n
 
o
f
 
a

g
i
v
e
n
 
l
e
s
s
o
n
 
w
i
t
h
 
t
e
c
h
n
i
q
u
e
s
 
o
f

m
o
t
i
v
a
t
i
o
n
,
 
p
r
o
c
e
d
u
r
e
s
,
 
a
n
d

a
s
s
i
g
n
m
e
n
t
s
 
g
e
a
r
e
d
 
t
o
 
a
 
g
i
v
e
n

l
o
c
a
l
 
c
u
l
t
u
r
e
 
b
u
t
 
a
d
j
u
s
t
i
n
g
 
t
o

s
e
x
-
r
o
l
e
 
p
a
t
t
e
r
n
s
 
o
f
 
s
t
u
d
e
n
t
s

i
n
v
o
l
v
e
d
.

C
u
l
t
u
r
a
l
 
A
p
p
r
o
p
r
i
a
t
e
n
e
s
s

I
m
p
l
e
m
e
n
t
a
b
i
l
i
t
y

C
u
l
t
u
r
e
-
g
r
o
u
p
 
a
c
c
e
p
t
a
b
i
l
i
t
yE
x
c
.

C
R
I
T
E
R
I
O
N
 
M
E
A
S
U
R
E
S

.
W
r
i
t
t
e
n
 
r
e
p
o
r
t
 
o
f

r
e
s
u
l
t
s
 
o
f
 
s
t
r
u
c
-

t
u
r
e
d
 
i
n
t
e
r
v
i
e
w

c
o
m
p
a
r
i
n
g
 
t
h
e

r
e
s
u
l
t
s
 
b
e
t
w
e
e
n

y
o
u
n
g
e
r
 
a
n
d
 
o
l
d
e
r

r
e
p
r
e
s
e
n
t
a
t
i
v
e
s
 
o
f

t
h
e
 
s
a
m
e
 
g
i
v
e
n

c
u
l
t
u
r
e
.

.
P
r
e
s
e
n
t
a
t
i
o
n
 
o
f

a
d
j
u
s
t
e
d
 
p
l
a
n
 
t
o

f
e
l
l
o
w
 
T
e
a
c
h
e
r
-

L
e
a
r
n
e
r
s
 
f
o
r

e
v
a
l
u
a
t
i
o
n
.

G
o
o
d

F
a
i
r

P
o
o
r
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FOLKLORIA

Although the folkloria of any country or culture are not history in

any true sense.of the word, they are indirect reflections of the tone of

thought, customs, and conditions of the times.to which they belong. Unlike

the term folk tales, folkloria include (beyond myths and legends) jokes,

proverbs, riddles, taunts, greetings, dance, song, medicine, games, gestures,

metaphors, poetry, and other forms capable of oral transmission. To understand

the folkloria of a culture, is to come to a "feeling" for the culture. And,

since, according to William Bascom, II folklore serves to sanction and

validate religious, social, political, and economic institutions..."1, it seems

imperative that teachers who are committed to the concept of the multicultural

classroom should consider the folkloric dimensions of culture as extremely

important.

1. William R. Bascom, "Folklore and Anthropology," The Study of Folklore, Ed.;
Alan-Dundes (Englewood Cliffs, N.J.: Prentice-Hall, Ind., 1965), p. 26
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H
E
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L
E
A
R
N
E
R

w
i
t
h

t
h
e
 
n
e
e
d

t
o

-
d
e
v
e
l
o
p
 
a
 
"
f
e
e
l
-

I
s
e
 
f
o
r
 
t
h
e

A
n
o
d
e
s
 
o
f

:
A
h
o
u
g
h
t
 
c
u
s
t
o
m
s
,

,
a
n
d
 
a
e
s
t
h
e
t
i
c

f
o
l
k
-
h
e
r
i
t
a
g
e

o
f
 
s
e
v
e
r
a
l

d
i
f
f
e
r
e
n
t
 
c
u
l
t
u
r
e
s

M
O
D
E
L
 
S
E
V
E
N
:

F
O
L
K
L
O
R
I
A

P
E
R
F
O
R
M
A
N
C
E
 
O
B
J
E
C
T
I
V
E
S

T
h
e
 
t
e
a
c
h
e
r
 
i
n
 
a
 
m
u
l
t
i
c
u
l
t
u
r
a
l

c
l
a
s
s
r
o
o
m
 
s
h
o
u
l
d
 
b
e
 
a
b
l
e
:

1
.
 
T
o
 
p
l
a
c
e
 
c
e
r
t
a
i
n
 
f
o
l
k
-

c
h
a
r
a
c
t
e
r
s
,
 
m
o
t
i
f
s
,
 
r
i
t
u
a
l
s
,

e
t
c
.
,
 
w
i
t
h
i
n
 
t
h
e
 
h
i
s
t
o
r
i
c
a
l
,

f
r
a
m
e
w
o
r
k
 
o
f
 
t
h
e
 
c
u
l
t
u
r
a
l

h
e
r
i
t
a
g
e
 
o
f
 
t
h
e
 
s
e
v
e
r
a
l

d
i
f
f
e
r
e
n
t
 
c
u
l
t
u
r
e
s
:

T
h
e

T
r
i
c
k
s
t
e
r
-
H
e
r
o
,
 
t
h
e
 
G
r
a
n
d
-

m
o
t
h
e
r
 
S
p
i
d
e
r
,
 
t
h
e
 
G
u
l
l
a
b

i
n
f
l
u
e
n
c
e
,
 
O
r
i
g
i
n
s
 
r
i
t
u
a
l
s
,

c
u
r
a
n
d
e
r
o
,
 
c
o
r
r
i
d
o
s
,

a
d
i
v
e
n
a
n
z
a
s
,
 
p
o
s
i
t
i
v
e
 
a
n
d

n
e
g
a
t
i
v
e
 
c
o
n
t
r
o
l
-
s
i
g
n
s
.

2
.
 
T
o
 
e
x
p
l
o
r
e
 
s
o
m
e
 
e
v
i
d
e
n
c
e
 
o
f

d
i
f
f
u
s
i
o
n
 
a
n
d
 
s
t
a
b
i
l
i
t
y
,

w
i
t
h
 
r
e
s
p
e
c
t
 
t
o
 
t
h
e
 
A
f
r
o
,

M
a
y
a
-
T
o
l
t
e
c
,
 
a
n
d
 
t
h
e
 
E
i
g
h
t
.

N
a
t
i
o
n
s
 
f
o
l
k
f
o
r
m
s
 
I
n
 
r
e
l
a
-

t
i
o
n
 
t
o
 
E
u
r
a
s
i
a
n
.
 
f
o
r
m
s
.

3
.
 
T
o
 
d
i
s
c
o
v
e
r
 
s
a
m
e
 
o
f
 
t
h
e

l
o
c
a
l
 
s
t
r
e
e
t
 
m
y
t
h
s
,
 
s
o
n
g
s
,

d
a
n
c
e
s
,
 
a
n
d
 
f
o
l
k
 
h
e
r
o
e
s
 
o
f

t
h
e
 
i
m
m
e
d
i
a
t
e
 
c
u
l
t
u
r
e
.

e
n
v
i
r
o
n
m
e
n
t
.

4
.
 
T
o
 
m
a
k
e
 
u
s
e
 
o
f
 
t
h
e
s
e

k
n
o
w
l
e
d
g
e
s
-
f
o
r
 
b
u
i
l
d
i
n
g

l
e
a
r
n
i
n
g
 
s
i
t
u
a
t
i
o
n
s
.

L
E
A
R
N
I
N
G
 
A
R
R
A
Y

.
I
n
d
i
v
i
d
u
a
l
 
r
e
s
e
a
r
c
h
 
o
f
 
a
u
t
h
e
n
-

t
i
c
 
s
o
u
r
c
e
s
,
 
d
o
c
u
m
e
n
t
s
 
a
n
d

d
o
c
u
m
e
n
t
a
r
i
e
s
 
(
p
r
i
n
t
 
a
n
d

n
o
n
-
p
r
i
n
t
 
i
n
c
l
u
d
i
n
g
 
r
e
c
o
r
d
i
n
g
,

f
i
l
m
s
,
 
e
t
c
.
)
 
o
n
 
s
p
e
c
i
f
i
c

f
o
l
k
l
o
r
i
a
 
o
f
 
l
o
c
a
l
 
c
u
l
t
u
r
a
l

g
r
o
u
p
s
.

2
.
 
C
o
n
v
e
r
s
a
t
i
o
n
s
 
w
i
t
h
 
t
h
e
 
o
l
d
e
r

m
e
m
b
e
r
s
 
o
f
 
t
h
e
 
s
e
v
e
r
a
l
 
l
o
c
a
l

C
u
l
t
u
r
e
 
g
r
o
u
p
s
.

3
.
 
P
l
a
n
n
e
d
 
v
i
s
i
t
s
 
t
o
 
t
h
e
 
H
i
s
t
o
r
i
c
a
l

M
u
s
e
u
m
,
 
C
h
i
l
d
r
e
n
'
s
 
M
u
s
e
u
m
,

A
r
t
 
I
n
s
t
i
t
u
t
e
,
 
t
h
e
 
I
n
t
e
r
n
a
t
i
o
n
a
l

I
n
s
t
i
t
u
t
e
,
 
e
t
c
.

4
.
 
G
u
i
d
a
n
c
e
 
t
h
r
o
u
g
h
 
s
o
m
e
 
o
f
 
t
h
e
s
e

s
p
e
c
i
f
i
c
 
a
c
t
i
v
i
t
i
e
s
 
b
y
 
a
n

a
u
t
h
o
r
i
t
a
t
i
v
e
 
f
o
l
k
l
o
r
i
s
t
.

5
.
 
C
o
n
s
u
l
t
a
t
i
o
n
 
w
i
t
h
 
c
u
l
t
u
r
a
l

r
e
p
r
e
s
e
n
t
a
t
i
v
e
s
 
o
f
 
N
e
w
 
D
e
t
r
o
i
t
,

I
n
c
.

E
x
c
.

C
u
l
t
u
r
a
l
 
A
p
p
r
o
p
r
i
a
t
e
n
e
s
s

I
m
p
l
e
m
e
n
t
a
b
i
l
i
t
y

C
u
l
t
u
r
e
 
-
g
r
o
u
p
 
a
c
c
e
p
t
a
b
i
l
i
t
y

/

C
R
I
T
E
R
I
O
N
 
M
E
A
S
U
R
E
S

1
.
 
P
r
o
d
u
c
t
i
o
n
 
o
f
 
a

m
u
l
t
i
-
m
e
d
i
a
 
e
x
h
i
b
i
t

f
e
a
t
u
r
i
n
g
 
f
o
l
k
l
o
r
i
a

o
f
 
t
h
e
 
m
e
t
r
o
p
o
l
i
t
a
n

a
r
e
a
.

2
.
 
G
r
o
u
p
 
s
h
a
r
i
n
g
 
w
i
t
h

r
e
s
p
e
c
t
 
t
o
 
v
a
r
i
o
u
s

a
s
p
e
c
t
s
 
o
f
 
t
h
e

f
o
l
k
l
o
r
i
a
 
i
n
v
e
s
-

t
i
g
a
t
e
d
.

3
.
 
G
r
o
u
p
 
p
r
o
d
u
c
t
i
o
n
 
o
f

f
o
l
d
i
n
g
 
w
a
l
l
 
c
h
a
r
t

i
l
l
u
s
t
r
a
t
i
n
g

d
i
f
f
u
s
i
o
n
 
a
n
d

s
t
a
b
i
l
i
t
y
 
o
f
 
f
o
l
k

f
o
r
m
s
 
s
t
u
d
i
e
d
.

/
4
.
 
I
n
d
i
v
i
d
u
a
l
 
m
o
d
e
l
s

o
f
 
l
e
a
r
n
i
n
g
 
s
i
t
u
a
-

t
i
o
n
s
 
b
u
i
l
t
 
o
n

a
c
q
u
i
r
e
d
 
f
o
l
k
l
o
r
e
.

G
o
o
d

F
a
i
r

P
o
o
r
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SPECIAL RITES AND CUSTOMS

It is the general consensus of developmental psychology specialists that

early childhood is the time of life when attitudes, values, beliefs, and

biases take shape andform. Most children are almost totally withtn the frame-

work of their own culture from.the first three to five years of their lives.

When they come to school, therefore, their beliefs and values expressed in

certain rituals and customs are already germinally formed. An understanding
1.

of these as rooted in church affiliations and celebrations, in family traditions

of food, dress, and entertainment, in courtship and dating customs, and in

historical components is necessary for a true rapport between teacher and

student. The following'modelv therefore, is both integral and integrating for

enabling the teacher to meet his students in their-.-total personality perspectives.
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t
o
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n
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A
.
 
S
o
m
e
 
o
f
 
t
h
e

b
a
s
i
c
 
b
u
t
 
d
i
v
e
r
s
e

r
e
l
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o
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b
e
l
i
e
f
s

o
f
 
h
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t
u
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t
.

2
.
 
S
o
m
e
 
o
f
.
t
h
e

t
r
a
d
i
t
i
o
n
a
l
 
f
a
m
i
l
y

C
u
s
t
o
m
s
,
 
r
i
t
e
s
,

a
n
d
 
c
e
l
e
b
r
a
t
i
o
n
s
.

S
.
 
S
o
m
e
 
o
f
 
t
h
e

e
t
h
n
i
c
 
g
r
o
u
p

p
a
t
t
e
r
n
s
 
o
f
 
f
o
o
d
,

d
r
e
s
s
,
 
a
n
d
 
s
o
c
i
a
l

e
x
c
h
a
n
g
e
.

M
O
D
E
L
 
E
I
G
H
T
:

S
P
E
C
I
A
L
 
R
I
T
E
S
 
A
N
D
 
C
U
S
T
O
M
S

P
E
R
F
O
R
M
A
N
C
E
 
O
B
J
E
C
T
I
V
E
S

T
h
e
 
t
e
a
c
h
e
r
 
i
n
 
a
 
m
u
l
t
i
c
u
l
t
u
r
a
l

C
l
a
s
s
r
o
o
m
 
s
h
o
u
l
d
 
b
e
 
a
b
l
e
:

1
.
 
T
o
 
t
r
a
c
e
 
h
i
s
t
o
r
i
c
a
l
l
y
:
s
o
m
e

o
f
 
t
h
e
 
m
a
i
n
 
d
e
v
e
l
o
p
m
e
n
t
s
 
o
f

t
h
e
 
r
e
l
i
g
i
o
u
s
 
t
r
a
n
s
f
o
r
m
a
t
i
o
n
s

o
f
 
l
o
c
a
l
 
c
u
l
t
u
r
e
 
g
r
o
u
p
s
:

e
.
g
.
,
 
A
f
r
o
-
C
h
r
i
s
t
i
a
n
;
 
M
a
y
a

W
i
x
t
i
o
4
a
t
h
o
l
i
c
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i
n
t
a
c
t
 
W
o
r
l
d

V
i
e
w
s
 
-
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r
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d
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r
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d

V
i
e
w
s
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e
t
c
.
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p
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c
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c
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p
e
r
s
o
n
a
l
i
t
y
 
c
u
l
t
s
;
 
c
e
r
e
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o
n
i
a
l

P
o
w
 
W
o
w
;
 
V
i
r
g
e
n
 
d
e
 
G
u
a
d
a
l
u
p
e
;

S
p
i
r
i
t
u
a
l
i
s
m
.
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T
o
 
n
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n
d
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c
e
p
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k
i
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d
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l
e
s
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d
 
c
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e
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c
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s
.
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.
 
T
o
 
d
i
s
c
o
v
e
r
 
t
h
e
 
c
u
l
t
u
r
e
.
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o
t
e
d
,
 
c
u
l
t
u
r
e
-
a
c
c
e
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t
a
b
l
e

f
o
r
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s
 
o
f
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o
c
i
a
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x
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:
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.
,
 
a
m
u
s
e
m
e
n
t
s
;
 
p
a
r
t
y
-

f
o
r
m
s
;
 
d
a
t
i
n
g
 
a
n
d
 
c
o
u
r
t
s
h
i
p
.
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.
 
T
a
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e
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i
o
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r
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i
c
e
s
 
o
f
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d
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r
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l
 
c
u
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a
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g
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u
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s
.

2
.
 
I
n
t
e
r
v
i
e
w
 
t
h
e
 
r
e
l
i
g
i
o
u
s
 
l
e
a
d
e
r
s

o
f
 
t
h
e
s
e
 
s
e
r
v
i
c
e
s
.

3
.
 
R
e
s
e
a
r
c
h
 
t
h
e
 
h
i
s
t
o
r
i
c
a
l
 
p
e
r
s
p
e
c
-

t
i
v
e
s
 
o
f
 
p
r
e
s
e
n
t
 
r
e
l
i
g
i
o
u
s

a
f
f
i
l
i
a
t
i
o
n
s
 
a
n
d
 
b
e
l
i
e
f
s
 
t
h
r
o
u
g
h

p
r
i
n
t
 
a
n
d
 
n
o
n
-
p
r
i
n
t
 
m
e
d
i
a
.

4
.
 
P
r
e
s
e
n
t
a
t
i
o
n
s
 
b
y
 
l
e
a
d
e
r
s
 
o
f
 
s
o
m
e

o
f
 
t
h
e
 
n
e
w
 
a
s
p
e
c
t
s
 
o
f
 
r
e
l
i
g
i
o
n
:

e
.
g
.
,
 
B
l
a
c
k
 
M
u
s
l
i
m
s
 
a
n
d
 
W
e
s
t

C
o
a
s
t
 
C
o
a
l
i
t
i
o
n
 
o
f
 
P
r
i
e
s
t
s
 
a
n
d

S
i
s
t
e
r
s
.

5
.
 
B
e
 
i
n
v
i
t
e
d
 
b
y
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EXHIBIT B

LIST OF RATERS; DIRECTIONS FOR RATING; TABLE OF NUMERICAL RATINGS;
AND SUMMARY OF STATISTICAL ANALYSES
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The eight consultant raters were as follows:

Dr. Richard James, co-director of the AACTE-University of Pittsburgh
joint Urban Educational Leadership Development Project, and staff
officer for the Commission on Multicultural Education (Black
American).

Dr. Charles F. Leyba, Member AACTE Commission on Multicultural Educa-
tion; Associate Professor of Education, California State College at
Los Angeles (Mexican American).

Dr. Manuel Ramirez III, Ph.D., Associate Professor of Mexican-
American Studies and Psychology Director Bicultural/Bilingual Project,
University of California, Riverside (Mexican American).

Dr. William S. Billups, Regional Superintendent, Detroit Public
Schools (Black American).

Mr. Frank Lozano, Doctoral Student in Mexican - American Studies for
Detroit Area, Regional Assistant, Detroit Public Schools (Mexican
American)

Dr. Elmer McDaid, Assistant Superintendent of Division for Improvement
of Instruction, Detroit Public Schools (White American).

Mr. Paul Johnson, Doctoral Student at University of Michigan, prominent
member of MEDI Society. (Chippewa Indian).

Mr. Roosevelt Richardson, Director, College Prep Program, Mercy College
of Detroit (Black American).

Other persons consulted were as follows:

Dr. Desmond Noonan, Assistant Superintendent, Allentown Public Schools,
Allentown, Pennsylvania.

Mrs. B. P. Monte, Coordinator of Minority Group Education, Bethlehem
Public Schools, Bethlehem, Pennsylvania

Dr. Micheal Massorati, Assistant Professor, College of Education,
University of Wyoming

Dr. Henry Pacheco, Ethnic Cultural Media Center, University of Wyoming

Mr. John Warren, Arapahoe Indian

Mr. Leroy Lincoln, Shoshone Indian
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Each Rater (see following page) was given each Model and its explanation
together with this set of directions.

DIRECTIONS for Rating the Eight Performance'Models for Re-Educating

Certified Urban Teachers in Multicultural Dimensions.

1. There is a brief introduction and general rationale.

2. Preceding each of the Models (pp 4, 6, 8,.10, 12, 14, 16, 18
respectively) there is a particularized rationale.

3. Each model has the same format:

A. The teacher-learner
with a need

B. The new behaviors C. The means that
be should achieve will be used
(Performance to achieve these
Objectives) goals (Learning

Array)

D. The evaluative procedures E. A rating scale
(Criterion Measures)

4. The rating scale consists of three phases, each of which may be
rated Excellent, Good, Fair, or Poor.

A. gultiall: how appropriate, how applicable is the
model Amaggaxil for guiding teachers to achieve a many-culture
perspective? (The Performance Objectives are the focus elements
here.)

B. Imnlementabilitv: Do the means (Learning Array) for each seem
possible, practical, and sufficiently capable of being coordinated?

C. Culture-sroup tOceptabiLitv: How do you think individual culture
group members would feel about teachers receiving such a training?

5. In studying the Objectives and the Learning Array of each, please
keep in mind that the "e.g.'s" are random selections, illustrative
only, and do not exhaust or limit the examples to be used.
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SUMMARY OF STATISTICAL ANALYSES

Eight judges were asked to rate each of eight models on the bases of
three criteria: applicability, implementabllity, and cultural acceptability,
assigning a score of 1, 2, 3, or 4 within each category. The total score

assigned by an individual judge to a given model could thus vary from a low
of 3 (1, 1, 1) to a high of 12 (4, 4, 4). Since the scores represent an
ordinal measurement, the appropriate analysis is that of ranks. There were

two questions to be asked:

(1) Do the judges 'show any communality of judgement,
that is, are they using the same criteria for judging?

2) Aad if so, what represents the best estimate we.can
make of the true ranking of the models?

Since, to answer question one above, it was necessary to determine the
degree of association_ mtween multiple sets of variables simultaneously,
Kendall's Correlation Coefficient of Concordance was used.

To answer question two, Kendall demonstrates that if V has been found to
be significant, then the best estimate of true ranking is given by ranking the
models according to the sums of the ranks allotted by the judges.

Based on V corrected for ties, there is a significant measure of agree-
ment (5%) among the judges in ranking the models relative to the total scores
for all three properties. In this case, the best estimate for ranking the
models is: VII, VIII, and V, III and IV, II, VI and I.

Based on V corrected-for ties, there isa significant level of agreement
among the judges in ranking the models relative tolegmEmpthtlity (5%).. In

this case, the best estimate for ranking the models according to their
Mmplementabilitv is: VII, VIII, IV, I,. V, II and III, VI.

Although not statistically significent, there was agreement among the
judges with respect to Appropriateness close to the 10% leirel. The rankings

for this category are: V, VII, III, VI, (IV and VIII), II, and I.

Again the agreement on Cultural Acceptability was between 10% and 20%
and thus statistically non- significent. The sum of rankings for this category

results in the following order: VII, V, IV, (III and VIII), II, VI, and I.

Although not statistically significent, there was agreement among the
judges withrespect to Avvroariateness and Cultural Acceptability between the
10% and 20% levels of confidence.
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